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Introduction

- This paper will specu.ate on difficulties invmakingiﬁmerican formal
education an active force for consclous cultural chanze rather than a
passive force for unconscious cultﬁral stasla, 'Hany futurists agree that
an industrial society in vhich change in the culture is consciously
determined by its meﬁbers throuzh formal educaﬁion is more wiable than a
similar society in which change in the culture is driven blindly by
technology. However, the concept of a society which is conscious of its
cultural matrix and vhich designs institutions to alter this matri: in a
deliberate manner is very unusuai. Alwost part of the definition of
“"culture" is the concept that persons within a particular culture have no
knowledge of what the findomental cultural assumptions are. Two questions
central to discussing any educatifonal system which purports to be a

congcious force for cultural changz are then:
Can a society conscious of its ovm cultural beliefs exist?

Can this scciety deliberately change to a new cultural
orlentation? . - : ' C

Frankly, we both wish that we could writé-a paper -which answered
these questions {which hzve puzzled zathropolcgists and students of human
nature for a_long.time).  Equaiiy frankly, we cannot because we don't know
the answers, apd co not'yet.h;vg‘gnough anthropological background:to write
even 2 speculative paper.on the subject. %hat our paper will do is to
assume that the answer to both of these questZons is ‘ves', and then *to
explore the difficulcias that such a hypo:hetical soclety would have ‘n
using its formal educational sysiem as a vehicle for culturzl chenge. While
tals is a consideranly less interzsting questioa, it still is an important
one -- many futurists (ourselvgs included) see educaqioﬁ as a very powerful
vehiple for éh&fting industrial civilization toward positive altermative ’
futures, and yet belieVe‘that changing formal education to f;ll thic new

function will be very difficult.
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First, some definitions: for the purrposes of this analysis, “culture®
will be definzd as the colliection of beliefs and attitudes held by a group
of people. Ule will assume that thevU.S. has a single culture composed of
many subcultures. “Change' will ba defined as 2ny deviation exhibited
from an observable trend operating to mzintain eenerally accepted bellefs

and attitudes.

The '"formal educational system' will be defined as a publicly regulated
organization which transfers information and skills as its primary fuaction.
To simplify this paper, wz will consider only tae formal educational system
in the United States. T7This definition then includes the public scheols
and the media (orbanizatioﬁs wvhose content is restricted by government
sanctions), but not on-the-job training (which is not publicly regulated).
This paper will focus primarily on those asﬁects of the United States'

" formal educational system uvhich transfer cultural values and attitucdes £rom

one generation to the next.

The United Séates, Fngland, most of Evrope, ‘aad Japan are examples of
countiries which have “industrial" economies. Waile this paper will consider
only the United Statas, many of the economic arguments presanted will be
grossly applicable to these other countries as weil. ‘'Technology' will De
defined as any mwaterial exteansion of mar's puaysical, cognitive, or perceptual
capabilities.

Technology and Cultiral Change

The exact role that technology does play in a society characterized
by én industrial econcmy is disputed, but most futurists agree that it
wnconsciously influeaces cultural change, frequently to the detriment of
the society. For example, tha technoloéy of the autcmobile has changed

the United States' cultural orientation substantially:
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-« AB a transportation mode, the automocbile has created
the divergent subcultures of the cent'al city and the

surroundinﬂ suburbs.,

As traveling bedrooms, cars have altercd sexual habits

among young peoole.

The automobile industry, as tha first user of assembly-
line production, has contributed to the deparsonaliza-
tion of work with corresponding changes in the attitudes

of the American wage caraer.

The Internal combustion engine is ome of the major,
sources of air pollution in America, and as such has
lielned to reinforce thé current trend in American

beliefs towards ccology and the systems approach. .

Due to its huge cales volume, the automobile was the
first tecimolosy to make possible vertical monopolies,
whicli have grown into modern day conglomerates and

-~ have slowly. clian;zed fmerican attitudes towards ‘big

.buginress,

None of these cultural chaages which.occurred as a consequence of the
automobile were readilv predictable. . All of these changas weres very
destabilizing to the United States' economy, for technological discontinui-
tlies arz not well toleratad by an industrizl economy. Because of econcmic
and culturai discontinuities such as these, weny futurists nave warned of
the damages to societies that might result from continued uncontrolled

technological development.

Ecducation and Cultural Change

The influence of formal education on cultural dynamics in-the United

States has usually beea less change-oriented than the influence of

EKC
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tecnnology. Primarily, this is because schools (and their equivalent):’

accept 'mainstream” cultural goals and valuas as the

scle norms,

teach many sikills vhich have or will become culturally

obsolete, and

implicitly convev to the culture that its future 1%

largely predetermined.

All three of these properties ultimately stem from the fact that America
has almest alvays viewed formal education as a passiva means of preserving
the cultvral heritage instead of as an active means of fostering cultural
chanze. The former, passively-oriented vieuwpoint is unfortunate because
formal ecducztion is a cultural change mechanism vhich can be used in a

relatively conscious fashion.

Traditionally, education has lapged U.S. socizsty in its cultural
orientation, reflecting attitudes and beliefs twentv years or more behind
the sceiety’s present cultural matrix. For exemple, the classroom organiza-
tion which characterizes American schools today stiil reflects the needs of
tie America of the 1920's for laborers socialized to the demands of
assembly-line production: students sit in alphabetical order in neat rows
of desks, move from room to room when a bell ringe, and speak only when
called upon by the teacher. ‘'ilost of these students will graduate to an
economy centered around servicé.industries and demanding widely different
attitudes towards work than those just ligted.

Resistance to change is not confined to education's cultural orienta-
tion; most éttempts to introduce discontinuous cliange into formal educatica
in the Uuited States have met with failure. ¥or example, in the years
immediately folloiring Sputnik, many scientists and educators in America put
vast amounts  of energy and money into improving science education in the

public schools, but the results of all these efforts and resources have
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been minimal. Resistance to any conscious educatiornal change seems an
intripsic aspect of thz current educstions/sociaty system in fmerica, and
therefore the nature of this system must be understood bafore the difficul-
ties cof making education a conscious agent.for cultural change can be

discussed.

First, the culturaily intended functions of the United States educa-
ticnal system must be delireated, since successes and failures in chancing
the educational system at preseht can only be comprehencded within the context
of its aims. Then, by discussiag the actual effects of America's formal
education in light of its intents, the present role formal education plays

in cultural change caa be understood.

" The Culﬁural_Functions'Formal Educaticn

is Intended to Perform

One list of inten.ed educational functious in an industrial society
has been compiled by Thowas Grean.1 Although it is not intended to be
exhaustive, this list does include most of the n2jor and traditionally

discussed functiors connected with formal education in the United States.

The formal educational system is supposed to train for
occupations. he societal intent is that formal
education wili fulfill this oécuﬁétisaal training in

a passive manﬁér.. Thét.is, aducation is not expected
to creazte occupations ﬁhich éeem useful and train
people tc fill.thém, but rather to train for whatever

jobs technology creates.

The formal educational systam is supposed to screen for
occupations. This is usually  accomplished through a
certification process. Ohice the standards for competence
in a particular occupation are ‘determined and made

knovm to the scciety at large, the formal educational
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system selects thiose people best avle to meet those
standarcs, trains tliem to meet the standards, and
certifies that attainment. These peopie may then

£111 posicions in that cccupatiorn.

The formal educationzl system is supposed to screen for
further scheoling. To accomplish this end the formal
educztional system selocts out those individuals best
able to meet the established standzards for entry into
advanced study, trains them for entry, and certifies

their attainment of those entry standards.

The formal educatiounal system is supposed to train for
culturail roles other tﬁan occupations.' For example,

as the women's liberation movement in the United States
has recently pointed out, the roles that males ond females
aie exnected to assume are 'verj much in evidence in the
norms and content of the mass media, schools, and

other areas of formal education in the United States.
These norms implicitly sunport the cultural roles and

values of the society.

The forual educational system is supposed to train for
the preservation of the= status quo. Since the sole

noxms of the formal educational system are based on

and support the existi@g_cultUtal roles that the society
requires, the educational systea i35 clearly not intended
to generate cultural change, but rather is intended to
train for and support the society as it presently exists.
For example, the economics of industrial societies func-
‘¢ion by keeping young peoplé off the job market. Schools
help to maintain the economic status quo in the United
States by fulfilling this function. Similarly, the
preéent sexual moras of U.S. society are maintained partly
through education by regulating the knowledge and the

values taught to the young.
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As these five Cul;urélly intended functions illustrate, formal educa-
tion is ‘expected to serve.as neither a force for cultaral.change nor a drag
on technologiceliy induced chenge. Education is intended-to serve as a
passive, reactive component in the society which both preserves the status
quo and trains for new technologies once they are implementgd. Thus, tne
~ intended functioné”of'American education are ultimatelf paradoxical:
education is not to lead thé society forward, nor is =2ducation to hold the
society back. ' '

o,
Do L. N

The Failuré of Formal Zduciation to Fulfill 1fs Intended

-+ —

Cultural Functions

Perhaps because these functions are paradoxical, an excellent case can
be made that, at‘present, in the United States, the intended long-term
functions of formzl educatlion are almost completely unrealized. Formaal
edecation fails to traln for occupntions, for cultural roles, and for the
preservation of the status quo because the skills and information that
schools convay to aécomplish these finctions do not correspond to long-term
socletal realities.. Given this, much of the screeaing for occupations
that formal education performs is also useless, as many of the variables
education uses to measure achievement are not valid indicators of long-term
occupational skills. Only the fumction of screening for further schooling
is rather pointlessly fulfilled (to the extent to which grades, razcommenda-
tiong, certificates £ completion, and the like ar= accurate in predicting

. . 2
future grades, future recommendations, and future certificates).

- Formal education fails to trzin for occupations in three major respects:

Mény courses now taught in the schools (solid geometry,
Latin, introductory psvchologcy) convey skills and infor-
mation which apply only to fields that are at-best already
overloaded with practitioners, and at worst are societally

-

" obsolate. o : ' C -
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Hany skills which will certainly be~valuab1e in the future
(computer use, basic future studies, creative problem

solving) are not taught by the formal educational system
at all.

The schools teach that "work' is a mental process which
requires punctuélity, respect for autnority, and applving
pre-taught tools to find the “right" ans7er. TFurther,
the schocls convey to most pupils a hatred of formal
learning that often represses growth and development In
later life.

American formal education fails to train for cultural roles (marriage,

fémily lif=s, acquaintanceships) in thret respects:

competition (rather than cooperation) is emphas?zed

as the dominant mode of iaterpersonal interaction;

“controversial' subjects such as sex, drugs, racism, and

increasing pressures on the nuclear family are igaored;
and ‘

affective skills are treated as much less important than

cognitive accomplishment.

Formal education also fails te train for the preservation of the status
quo. Some cultural norms are taught, others (unwittingly) undermined. For
example, the steady increase in the number of years of schoolingz necessary
for an individual to be certified for American occupations has ultimately

been based on two assumptions, both of which reinforce the status quo:

| young people must be kept off the job market to keep the

economy functioning properly, and

‘the loag-term future is predetermined, and hence students
can be prepared for thelr future in great detail.
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On the other hand, studz2nts who have been taught that the status que is
baszd on freadoan snd equality are often branded as revolutionaries when they
attempt to iamplsument tuese corcepts ia prectice. Another 1llustration ox
the rzjection of the status juo ecucatioaal practices can unintentionally
producé is the receat increase in druz uvse amoﬁg middle class students.

This ma&'wall have been due, in part, to the implementation, duriag the
late 1350's or the '‘discovery” approach in science te1ching, which urged
students to investigate natural phenoumena by dasigning and conducting their

otm experinents.

Formal educatiOﬁ fails to screen for oc"upations for two reasons.
First, to the ex:enL that ‘ormal educat on does not traim for occupations,
it canaot screen for occupations. leasuri student.achievemen: in an

ﬂ

obsolcte occuvation serves little nutpose. 5econd, no ma1or correlation

betuecen acaéanic achievenment in a given field anc future notable contribu-

sl
tions to that field has beer demonstrated. Sciae coirrzlation has been

demonstratzd between present grades and future grades (l.e. high grades in

college are a fair predictor cof hich grades in graduaze school), so formal

education does seem to screea efFectively - if ratLer uselnssly -- for

further schooling.

The Actval Role of Formal Educatioa gg_Culturai_ggggge
Overall, as this ‘discvssion has showm, Arerican formal educatlon does
not succeed in four of its five intended long-range functions. The following

genevalizations delimeate thz role that formal education actually plays in

rtultural change in the United Staztes.

Formal education enhances occupational chanze by creatiag
a poﬁﬁlation which is accustomad to formal schooling as a
meaas of acquiring new skills; but retards occupational.

change by providing this populatiou with largely outmodad

occupational skills and attitudes and with a distaste for

O
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further learning. Formal educatioun also selectively
screens its psrticipants to reinforce these nerative

occupational attitudes.

Formal education enhances change'in non-occupational
cultural rolas by not prepszring the porulation to resist
pressures that erode these roles, but retards change in
cultural roles by defining a very limited range of

acceptable cultural role-choices.

Formal education enhances change in the status quo by
teaching som2 culitural hypccrisies (nog;;acism) as
cultural goals; but retards change in theugéatus quo by
teaching mainstream cultural goals and valuzs as the
sole noxrme, DY implicitly convevins that the cultural
future is unalterably predetermined, and by Leeping

youthful workers out of the economy.

Obviously, these effects oa cultural caangz are systemically inter- _
related: occupetional changz affects the status quo, which affects cultural
roles, and so on. Any.mcdel which outliines the present impact of fcrmsl
education on American cultural change must take these interrelations into

account.

sny such model must also recognize that ovar time the American educa-
ticnal system teads to reinforce, through selective recruitment, its orienta-
tion towards cultural chan-e. A feedback system exists:

.

students who have an attitude towards cultural change
similar to their tesachers' are rewarded by high marks
and by encouragemeni: to continue thedr academic work,

and

ERIC
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prospective teachers'are excluvsively recrudted from
students who have completed a college educat’on and have
attainedlsatisfactory marl's. As a result, the prevalent
attitude within Americae'educétion towards cultural change

tends to be reinforced from orne generation of teachers
- to the next.

A Simple .Mpdeld of the Present Impzct of Fdrmal Ziducation

on'-Cultural Ciange

A simple model of the interrelations between  formal education and

cultural change in America might look like this:

occupational change

: —~.
/ " (1 AN
= ~

techinologles change in ——x . formal
develored status quo & - = education

F\ s /A/‘ : //'/ -~ 7
: \"\"' ‘ /‘.": /

- -

0 -
‘changes ia non-occupational “&
' cultural roles
—> —-—=-> ey
primary " major impact secondary

interaction of education interaction

This model includes technology so that the impacts of -technolozy and
education on cultural chaage can be compared. v

The forces within this model acting for cultural change are:

the population is not prepared to resist cultursl
role changes,
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the population is accustowed to formal education as

a means of acquiring now skills, and

the population is taught inadvertent contradictions

to the status quo.

The forces within this model acting for cultural stasis are:
young people are kept off the job market;

the population is taught .past-orieated occupationail
skills and attitudes, past oriented cultural roles,
mainstream cultural goals and values, a predetermined

cultural future; and

the population is given a hatred of lzaraing that

often persists into later life.

This modei summarizes the present effects of formal education on
cultural change in the United States. Thzre are at least eight alternative
combinations of impacts by which the educational. system could conscilously
affect cultural chanse. .The difficulties involved in making formal educa-
tion an active-force for conscious cultural chanze will vary depending on

which of these eight altemative combinations /Zmerican society adopts.

Alternativz Impnacts Formzal Tducation Could Have on

Cultural Change

Six potential impacts of education on cultural change can be defined

as follows,

0" equals education for comscious change in occupational skills, attitudes,
and roles..

“"R" equals education for conscious change in non-occupational cultural roies.
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~ "S8" equals education for conscious change in the status quo.

"o' equals education for 'conscious stasis in occupational skills, attitudes,

and roles.

"r" equals education for conscious stasis in non-cccupational cultural roles.

"s" equals education for conscious stasis in the status Juo.

Eight alternatlvé combinations of selective 2ducational impacts on cultural
. .change are then:

1) "oRS ' 2) “oms“ 3) "0zs" "4) "Ors"

5) .".ORS" . 6) 'MORSI: . T ) -'uors"n" " 8) “Mors"

Whilg many mixtures of these combinations could be implemented, as ideal

types they serve to illustrate the major properties alternative future

educational system might exhibit.

1

. A Future Educational System Working Entirely for Stasis

. Thé_last combination (ors) casts education in the role of a conscious
cultural force for extreme stasis. As such, a major function of education
would be to resist the unconscious cultural changes produced by technology,
although social innovations tending to produce cultural change would also

be discouraged.

Thé‘qccupational training sponsorad by éuch an edﬁcational system
would focus on stabilizing the economy by keeping tiie young off the job
market for long periods of time. Training designed to produce professionals
skilled in creating cultural change would be eliminated from education.
Students would be discouraged from seeking work in change-producing occupa-

tions.

This educational system would also focus on pexrpetuating existing
cultural roles, emphasizing mainstream cultural values, and propagandizing

to continue the present status quo. Students would be taught to resist
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cultural role changes, and a universel hatred of education would be imstalleg
so that by the end of required schooling, students would be incapable of
furtner learming. Two past models for such an educational system were
Hitler's Youth Corps (when well estatlished) and the Catholic Church in the
ifladle Ages -~ both were gquite successiul at perpgtuating conscious cultural

stasis.

Tha society resulting from implementation of this educational system
would be fairly passive economically and have-little social mobility.
Occupaticnal roles would remain static, although technological improvements
mighc eventually cause long-range changes. A repressive form of government
might be required in this society to prctect the perpetually rich from the

perpetually poor.

The primary oppesition to implementing this planned educationél sysicem
for extreme conscious cultural stasis would come from those dissatisfied
with American soclety as it now existé, those desirous of unlimited
technological expansioa, aund those reluctant to us2 education as a tool to
propagandize for the présénf pover structure. The prevalent American
_belief in the desirability of "pfcgress" might be used to mobilize
rzsistance to this educaticnal systemvfor stasis. These sources of opposi~
tion, coupled with the difficulties in making any change in current educa-
tional practices, would probably militate apainst any such system being

adopted unless many Americans became terrified of the society experiencing

the change-based malfunctions described in books such as Future Shock.

The seventh combination (orS) is actually quite close to this stasis-
oriented system in its implications. In this combination, a new power-elite
would use education as a propaganda tool to gain societal control, but
besides that change the ultimate results of an educational system such as

"or$'' would be identical to those just discussed.
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A Futurze Pcducational System Workins Entirely for Change

The first combination (ORS) casts education in the'role of a conscious
cultural forece for extreme change. As such, the major functionslof educa-~
tion would be to implement continuous cultural change. Somz sociztal
consensus mechanism independent of education would have to be "evolved so
that an initial cet of conscious cultural directions could be agreed upon.
Modifications in these directions would be made periodically -- perhaps by
gome sort of election ox by the pluralistic creation of differesnt sub-

cultures.

The occupational training sponsored bv a change-oriented educational
systen would focus on early ehtry of the young into the job market. Many
professionals skilled at- créating cultural change would be trained, and
studants would b2 encouraged to seek work in change~producing occupatlons.
Education might well train students for occupations not currently in
existence -- when these students graduated, the society would change economic
policies to create positions in these' areas.:

This edvcational system would also focus on experimenting with alterna-
tive cultural roles, emphasizing a wide spectrum of cultural values, and
propagandizing against the current status quo. 3tudents would be taught
to love the process of learming, and education would become a life-long
activity. The societal norm would become coatinuous chanse from whatever
cultural systen was then curreat. The mechanisms by which the culture
would keep its integrity during this process would have to be established

very carefully, as the tendency would be for the culture to disintegrate.

The soclety resulting from implementation of this educational system
would have no permanent characteristics. A high degreze of plurality and of
toleration of individual differences would probanly be present. Social
mobility would be high, and present distinctions between rich and poer
might largely disappear. o
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The primary opposition to implem2nting this system for extreme conscious
-.cultural change would come from those satisfied with American society as
it now exists, those dasirous of reducing technological imnovation, and
those wanting a stable and predictable way of life. The xesistance of any
society to change in its basic cultural assumpticns and the difficulties
inherent in making any change in current educational practices would
probably prevent such a system from being adopted. Only if many Americans
were convinced that the present culture was an evolutionary dead-end could
such a change take place, and even then the initial response would probably
be to design a mew, permanent, ‘‘ideal" cultuive rather than adopt a

constantly changing cultural matrix.

The second combination (OPs) is actually quite .clcse to this change-
oriented svstem in its implications. The only major difference is tnat a
s:agle power-elite would attempt to retain control of the society whiie it
passed through continual changes in occupational and cultural roles. While
it does not seem likely that a single elite could continue to dominate in
a situation of continual scciectal flux, an elite which perceived a necessity
for cultural change and yet did not want to lose control might adopt such a

combination.

Future Educational Systems 'Jorkinn Partially for Cultural

Change and Partially for Cultural Stasis

The remaining combinations have education making a selective impact on
cultural change. The possible variations within these combinations are

aumerous:

Education could work either temporarily for cultural
. change until a new cultural matrix was established or
permanently for cultural change o as to create

continual societal flux.
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Education could selectively assume neither a change-
producing nor a stasis—prodﬁcing role, acting as a neutral

force which neither encourages change nor resists it.

The major properties of these different combirations have.already been
considered 1§ discussing the extremes of continual conscious change and
continual conscious stasis, so only a brief description of the properties

of each remaiuning coubination will be given..

, Cpmbination 3 (0rS) has education working for change in the status quo
and in occupations, but for stasis in non-occupatioral cultural roles.
darlem Prep, Job Corps, and similar programs illustrate planned educational

.: Systens which have been implemented in the United States whose geoais fall

within this combination.

The soclety shaped by this educational system has hish econonic
mobility and aggressivé economnic policies. Technological advances might
dictate most of the.changes in the educational curriculum. Hon-occupational
cultural roles would probably remain quite rigid without much effort on the
part of the educationzl systen as these roles would act as a harbor of
security from constant occupational changz.: Those changes in non-occupa-
tional cultural roles which did occur would tend to come: from technological

innovation rather than social invention.

Combination 4 (Ors) has education working ifor chaunges only in occupa- |
tional roles, attitudes, and gkills. This combination is best illustrated
in the United §Eates by the more innovative of the private preparatory.schools.
In general, the population of these schicols is overvhelmingly upper-class
and most students want to bevpréparad fof college, hut the subject matter
offered is focused on training students to assume innovative professional
positions. The soclety shaped by this educational system would be

economically aggressive, but would have low aconomic and social mobility.
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Combination 6 (oRs) is the opposite of combinaticn 3; educatien worls
for change in non-occupational cultural roles, but nof in the status quo
or occupations. In the United States, schools like Suwmerhill organized
around ‘personal freedom" and "group semsitivity” fall within this category.
The novledge conveyed in such schiools is fairly traditional and the
children attending are usually from well-off fauilies; all of the innova-
ticnal erergies within the school are focused o interpersonal dynamics,

: N

The society shaped by this educctional system emphasizes social inven-
tion and discourages technological iruncvation. Hierarchical cultural role
structures might tend to disappear (or have high ianternal mobility), but
economic mobility would be low. Educational curricula would be more’
affected by the latest psycholcgical theories than the latest scientific
discoveries. Combinatfon 5 (oRS) 1s quite similar in its effects; the
only difference is that & new power elite would emerge, while in corbira-

tion 7 the present elite would retain control.

The difficulties that would bte encountered in implementing any of thene

combinations are fairly obvious:

Continuous occupational chanze will be resisted by those
opposed to further technological expansion. Occupational
stasis will be resisted by technologists ard those desiring

high economic mobility within the society.

Continuous chaige in non~occupacional, cultural roles will
be opposed by those wanting a stable, predictable society.
Stasis in non-occupational cultural roles will be resisted

by those presently occupying undesirable role positions.

Changen in the status quo will be resisted by those in

power aad encouraged by those who want to be in power.’

In gereral, those satisfied with America at present will favor cultural

stasis; those dissatisfied will favor cultural change.
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e Possible ''System Breaks' Within the .lodel

Two "system breaks" wh;ch.could chante ;he functioning of the entire
model co significantly that the model mizht cease to be a valid representa-

tion of the education/society system are:
an end to formal educationm, or

the emergance of a major impact of educatioa on

techrnologies deVeloped.

The idea that the American formal educational systzm mighc cease to exist

is surprising, but there are two wavs in whicli this might conceivably take
place. First, the American.economy tight collapse to tha extent that school
bonds would not be passed, teachers' salaries not be paiQ, and school
systems forced to close (in some cities in the United States, school service
has been severely curtailed evea during the present minor recessioca).
Alternatively; a ‘'deschooled society" such as tiiat proposed by Ivan Illich
might, in practice, prove to Le so diverse as to be unregulatable; and thus

schooling migiit cease to be formal sducation in any sense,

In thase situaticns, it seems quite conceivable that employers would
quickly devise soue formal regulatory agency for screening for occupations
and might finstitute extensive on-thz-inb progzrams to train employees.
Training students for non-occupational cultural roles would probably fall
primarily on the family (adding to the considerable responsibility already
vested there) and, for older students, on the peer group. Any planned
training to preserve (or alter) the status quo would probably disappear

altozether,

The results of this fragmentation of the responsibilities now carried
by the American educational system would probably be that buéiness, the
family, and the peer group would gain considérably more power within the
society. Our model of cultural change might then look like this:
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Ultimately, some Lind of fsrmal education would probably re-ecmerge within
American society, as it is difficul:t to ccnceive of the United States giving

up sucih a useful institution as formal educarion for a long period of tiue.

inother possible ''system break™ would be the emergence of a major impact

~ of formal education on technologies developed. Our model would then become:

occunational change

//
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)

= non—occupat* onal
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How could formal education affect what technologies the societ&'debeloped?
Conceivably, an ideological position might emerge -- taught through the
schools ~- which denied the possible validity of some scientific theories.
For example, for a long period, the theory of evolution could not be taught
in many schoecis in the United States. Ancther example: Lysenkoism had a
major lmpact on the"development of biology in the Soviet Ueion.
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While it does not seem very likely that an ideology.would be allowed
to dominate science in the United S:atés, it 4s certainly conceivable.
Even'an extremely pacifistic {or extremely militaristic) foreign policy
stance, taught through the schools, would have a strong effect on the B
directisns in which American technology developed.

5 In gituations guch as these, formal education would assume such a
powerful societal role as to be the major determinant of cultural Ehange or
cultural stasis. This is by no means a aew occurrerce in human history;
many socleties with pre-industrial ecouomlies coparate more or less on this
basis (altnough pre-industrial societies are more constraired in their
choices by natural phenomena than American society); Tresumably, the
government -- or whatever agency regulated formal education — would asstme
a very powerful role within Awerica. It is likely that pluralistic
educational philosopl:ies would not be allowed, as these might conflict
with the central ideology.

Overall, these two potertial "system breaks" result in opposite
situations. In one case, the other societal institutions assume many of
the responsibilities of formal education; in the other case, formal educa-.

tion becomes a very dominant societal institution.

Coneclusion

The difficulties that an educational system for conscious change mnust
surmount are very grave. ZIven 1f such a system is possible in theory, it:ds
quite conjectural whether any of the eight alterﬁéfive combinations of
conscious educational- impacts descrited in this papsr can be implemented.

And yet, the idea of foraal education;Sefving.as a veﬁicle for conscious
cultural change_remains_;empting. Perhaps the temptation coues because

education is such a powerful tool for affecting the long-term cultural
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future. Perhaps the long-~term dangers that world civilization faces make

even a remotely possible solution seeam a real hope.

We believe that the task of re-orienting formal education to a
conscious, active cultural force is one of the most important in America
today. This task can be accomplished only by anthropologists, educators,
and experts from other fields of knowledpge working together as a coherent
group. It is cur hope that this paper will serve as a contribution to the =
process of evolving a shared base of ideas on whicli such a group can be

built.

ERIC

Aruitoxt provided by Eic:
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footnoreé

1. Thomas Green, 'Some Social Functious of the Public School 3ystem'
{(Syracuse, W.Y.: Educational Policy Research Center, 1967). ‘Mimeo.

2. In general, high school gradzs predict collage grades with a 0.30 - 0.55
index of correlation. The correlation betwezen co'lege grades and
graduate school grades is lower.




